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Participants were 363 (177 intervention, 186

control) children from public elementary schools in

Central Finland (Table 2). The data collection was

completed across two measurement points using

questionnaires (Currie et al., 2012; Junttila et al.,

2006), starting in November 2011 (T0) and

continuing until March 2013 (T1).

The key findings were that 1) the associations

between social competence and MVPA engagement

were relatively weak and 2) the 12-month

intervention was effective in increasing students’

social competence in PE and total MVPA (Fig. 1).

CPE teaching practices could provide positive social

experiences in PE and increases in total MVPA.

However, applying new strategies into actual school

settings may take time, and therefore, children need to

be given sufficient timeframe to take ownership of the

activities.

Traditional school physical education focuses on

physical skills or strategies with an expectation

that learning these skills lead to healthier lifestyle

outside physical education classes (Kirk, 2013;

Kulinna, 2008), while children’s overall moderate

to vigorous physical activity (MVPA) is widely

decreasing (Tremblay et al., 2016). Creative

Physical Education (CPE) understands physical

education more holistically, as the central

pedagogical element of movement is social

learning (Quay & Peters, 2012). The current study

examined the development of social competence

in school physical education (PE) and total

moderate to vigorous physical activity (MVPA)

participation through a CPE-based intervention

(Table 1).

Currie, C., Zanotti, C., Morgan, A., Currie, D., de Looze, M., Roberts, C., Barnekow, V. et

al. (2012). Social Determinants of Health and Well-Being among Young People. 

Health Behaviour in School-Aged Children (HBSC) Study: International Report 

from the 2009/2010 Survey. Copenhagen: World Health Organization.

Junttila, N., Voeten, M., Kaukiainen, A., & Vauras, M. (2006). Multisource Assessment of 

Children’s Social Competence. Educational and Psychological Measurement, 66, 

874-895.

Kirk, D. (2013). Educational Value and Models Based Practice in Physical Education. 

Educational Philosophy and Theory, 45, 973-986.

Kulinna, P. (2008). Models for Curriculum and Pedagogy in Elementary School Physical 

Education. Elementary School Journal, 108, 219-227.

Quay, J., & Peters, J. (2012). Creative Physical Education: Integrating Curriculum through 

Innovative PE Projects. Champaign, IL: Human Kinetics.

Tremblay, M., Barnes, J., Gonzalez, S., Katzmarzyk, P., Onywera, V., Reilly, J., & Tomkinson, 

G. (2016). Global Matrix 2.0: Report Card Grades on the Physical Activity of 

Children and Youth: Comparing 38 Countries. Journal of Physical Activity and 

Health, 13, 343-366.

Table 1. The manipulation of CPE-elements.

Table 2. Descriptive statistics of the study variables at T0 and T1.

Fig. 1. The standardized parameter estimates of the two-level model.  


